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Part I: Introduction and School Background 

Introduction to the School Effectiveness Review 

Baltimore City Public Schools (City Schools) developed the School Effectiveness Framework and the School 

Effectiveness Review process in 2009. The School Effectiveness Review (SER) uses trained school reviewers to 

measure a school’s effectiveness against City Schools’ School Effectiveness Standards. The School 

Effectiveness Standards are aligned with City Schools’ effectiveness frameworks for teachers and school 

leaders.   

The SER provides an objective and evidence-based analysis of how well a school is working to educate its 

students. It generates a rich layer of qualitative data that may not be revealed when evaluating a school solely 

on student performance outcomes. It also provides district and school-level staff with objective and useful 

information when making strategic decisions that impact student achievement.  

The SER team, comprised of representatives from City Schools who have extensive knowledge about schools 

and instruction, gathered information from teachers, students, parents, and leadership during a two and a 

half day site visit. During the visit, the SER team observed classrooms, reviewed selected school documents, 

and conducted focus groups with school leadership, teachers, students, and parents. The SER team analyzed 

evidence collected over the course of the SER to determine the extent to which key actions have been adopted 

and implemented at the school. This report summarizes the ratings in the four domains and related key 

actions, provides evidence to support the ratings, and – based on a rubric – allocates a performance level for 

each key action. More information about the SER process is detailed in the School Effectiveness Review 

protocol, located on the City Schools website and available upon request from the Office of Achievement and 

Accountability in City Schools. 

School Background 

Steuart Hill Academic Academy serves approximately 220 students in Pre-kindergarten through 5th grade. The 

school is located on 30 S. Gilmor Street in the Carrolton Ridge neighborhood of Baltimore, Maryland.  The 

principal, Dr. Tanyaneka Lipscomb, has been at the school for seven years. For more information about the 

school’s student demographics and student achievement data, please see the School Profile, located on the 

City Schools website. 

  



4 
Baltimore City Public Schools, 2018-19 

Part II: Summary of Performance Levels 
   Based on trends found in the collected evidence, the SER team assigns a performance level to each key action. 

 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

Domain 1: Highly Effective Instruction 

1.1 School leadership supports highly effective instruction. Effective 

1.2 Teachers use multiple data sources to adjust practice. Effective 

1.3  Teachers deliver highly effective instruction. Developing 

1.4  Teachers establish a classroom environment in which teaching and learning can occur. Highly Effective 

Domain 2: Talented People  

2.1 The school implements systems to select and retain effective teachers and staff whose 
skills and beliefs meet the needs of the school. 

Effective 

2.2 The school makes full use of the evaluation system to develop faculty and staff capacity 
through school-wide reflection and professional development and to hold them 
accountable for performance.  

Effective 

Domain 3: Vision and Engagement  

3.1  The school has a clear vision and mission that promotes a student-centered learning 
environment that reflects, celebrates, and embraces student, staff, and community 
diversity. 

Effective 

3.2 The school cultivates and sustains open communication and decision-making 
opportunities with families and the community.  

Effective 

3.3 The climate and culture of the school creates a welcoming learning environment that 
meets the academic, social, and emotional needs of each student. 

Effective 

Domain 4: Strategic Leadership 

4.1  The school manages progress towards clear goals through a cycle of planning, action, 
assessment, and adjustment. 

Effective 

4.2  The school allocates and deploys the resources of time, human capital, and funding to 
address the priority growth goals for student achievement. 

Effective 
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Part III: Findings on Domains of Effective Schools 
 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

 

Domain 1: Highly Effective Instruction 

 

• School leadership ensures that teachers engage in the planning of the curricula through oversight of 

standards-based units, lessons, and pacing. School leadership noted that teachers use district 

endorsed curricula and programs such as Wit and Wisdom, Eureka and Zearn. Teachers also confirmed 

these resources and added programs such as Fundations and iReady. A review of lesson plans reveals 

that Wit and Wisdom is a key component in English-Language Arts (ELA) programming. Regarding 

oversight of lesson planning and pacing, school leadership and teachers reported that school 

leadership provided expectations for the lesson planning and monitors pacing and planning through 

ILT (Instructional Leadership Team) walkthroughs. A review of the Walkthrough Checklist confirms 

that the ILT is facilitating informal observations. School leadership and teachers also noted that pacing 

is discussed in academic planning meetings which are facilitated by content leads and sometimes 

supported by academic content liaisons. School leadership added that a template is used to evaluate 

the components of lesson plans and provide feedback on pacing, scope and sequence and unpacking 

standards are also discussed. A review of one October 24, 2018 informal observation template related 

to pacing included kudos, questions, and suggestions. 

 

•  School leadership provides formative feedback and guidance to teachers, aligned to the Instructional 

Framework, which is actionable and clearly describes strengths and areas for growth. School 

leadership reported that teachers receive feedback on the learning environment with the use of  

templates. Continuing, school leadership and teachers noted that the Instruction Framework is 

sometimes used when informally observing teachers. A review of the Instructional Framework 

Monitoring Tool reveals ratings that range from ineffective to highly effective associated with Teach-

2 actions and provides feedback such as reminding teachers to adhere to the Eureka curriculum. 

Teachers reported that informal feedback on topics such as student engagement and academic talk is 

shared via verbal conversations and emails. Teachers also reported that school leadership provides 

feedback to teachers in the monthly Grams which includes glows and grows. School leadership also 

shared that formative feedback is provided as part of the formal evaluation process where notes and 

next steps are provided. Lastly, teachers noted that feedback from school leadership is timely and 

helpful. 

 

 

 

 

Key action 1.1:  School leadership supports highly effective instruction. Effective 
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• School leadership demonstrates an understanding of data analysis and ensures the use of a complete 

student learning data cycle. School leadership and teachers shared that data sources such as iReady, 

ANet, and PARCC was reviewed at the beginning of the year and later discussed in collaborative 

planning meetings. A review of the October 5, 2018 collaborative planning agenda confirms topics 

such as updating action plans for differentiation and analyzing student work. School leadership shared 

that teachers are provided strategies to improve instruction. Teachers confirmed this support and 

added that teachers participated in professional development regarding the analysis of student data 

which a staff meeting agenda confirms. Both stakeholder groups also noted that teachers are 

responsible for creating and submitting 6-week actions plans and maintaining data walls and data 

binders (in grades 3-5). A review of action plans confirms supports for literacy as well as mathematics. 

Moreover, a review of an email from school leadership to teachers regarding submitting literacy 

action plans confirms oversight.   

 

 

 

• Teachers analyze students’ progress toward goals. School leadership and teachers reported that 

teachers created Student Learning Outcomes (SLOs) and reviewed data for assessments such as 

PARCC, DIBELS, and iReady at the beginning of the school year. A review of the August 28-30, 2018 

professional development agendas confirms a topic on analyzing goals. School leadership also noted 

that academic planning meeting are used to set goals, develop evidence statements, and create action 

plans.  Teachers confirmed the use of a 6-week action plan that includes reviewing content standards, 

identifying misconceptions and developing appropriate strategies and interventions. A review of the 

literacy action plan reveals goals, targeted common core standards, small groups categorized by 

proficiency, and an instructional plan for re-teaching and reassessing. School leadership and teachers 

also noted that teachers track progress through data walls, data binders, informal observations, and 

exit tickets.  

 

• Teachers plan and adjust instruction in response to data. School leadership and teachers reported 

that teachers review data from exit tickets and cruising clipboards when planning and adjusting 

instruction or establishing small groups. School leadership added that teachers also incorporate 

modifications and accommodation for students with IEPs (Individualized Educational Programs) as 

well as provide anecdotal notes in lesson plan regarding which content should be retaught. Regarding 

real time adjustments, teachers noted strategies such as opportunities for peer tutoring, homework, 

drills, and classroom centers. A review of lesson plans reveals that all plans included objectives, 

Maryland College and Career Readiness Standards, accommodations, and methods to assess student 

understanding. Most plans also included small group instruction and some plans also included teacher 

notes and essential questions. 

 
 
 

Key action 1.2: Teachers use multiple data sources to adjust practice.  Effective 
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• Teachers appropriately recommend students for tiered interventions and are working to include 

opportunities for acceleration. Teachers shared that students in grades 3-5 are grouped 

homogeneously according to achievement levels.  School leadership and teachers reported that 

teachers are required to facilitate small group instruction to address student needs. School leadership 

also noted that the SPIRE and Do the Math programs are not only used for special education students, 

but also in small groups of general education students, when necessary. Moreover, both stakeholder 

groups shared that teachers dedicate 45 minutes per week for online iReady lessons as an 

intervention and acceleration. Staff added that the Student Support Team is also provides guidance 

for appropriate interventions.  School leadership and teachers also reported that data sources such 

as PARCC are used to determine which students to assess and identify for the GAL program. School 

leadership reported that GAL students are taught from the Jacobs Ladder curriculum, participate in 

project-based learning and are mentored by University of Maryland medical students. A review of 

Individual Learning Plans confirms opportunities for project-based learning. 

 

  

 

• Most teachers use and communicate standards-based lesson objectives and align learning activities 

to the stated lesson objective. In 63% of classes observed (n=8), the lesson objectives identified 

student learning outcomes and were communicated (posted, explained, or referenced) to students. 

For example, in one class, the lesson objective read, “Students will be able to analyze text structures 

and how evidence is used in an informative paragraph.” In 88% of classes, the learning activities and 

resources aligned with the lesson objective. For example, in the class noted above, students 

annotated a poem by Robert Frost. 

 

• Most teachers present content in various ways and emphasize key points to make content clear. In 

88% of classes observed (n=8), teachers presented accurate grade level content. For instance, in one 

class, the lesson objective read, “We will solve word problems with three addends by making ten.” 

The objective aligns with the Maryland College and Career Readiness Standards (MCCRS): 1.OA.A.2 – 

Solve word problems that call for addition of three whole numbers whose sum is less than or equal 

to 20. In 75% of classes, teachers presented content in two or more ways to make content clear. For 

example, in the class mentioned above, the teacher modeled, drew pictures, and wrote equations 

that represented the word problems. In 75% of classes, teachers emphasized important points to 

focus learning of content. Continuing with the class noted above, the teacher required student to use 

the CUBES strategy (Circle the number, Underline the question, Box action words, Evaluate, Solve and 

check) to identify the most important aspects of the math word problems.  

                                                           
1 Key action 1.3 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 
observations are twenty minutes in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.3: Teachers deliver highly effective instruction.1 Developing 
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• Some teachers use multiple strategies and tasks to engage all students in rigorous work. In 50% 

observed classes (n=8), teachers scaffolded and/or differentiated task by providing access to rigorous 

grade level instruction for all students. For example, in some classes, teachers connected the lesson 

to students’ prior knowledge or used the gradual release method before allowing students to work 

independently.  However, in only 38% of classes, did students have opportunities to grapple with 

complex text and/or tasks. In most classes, students engaged with complex text or rigorous tasks 

superficially or not at all. For example, in several classes teachers lectured within minimal 

opportunities for student engagement.  

 

• Some teachers use evident-dependent questioning. In 0% of observed classes (n=8) did teachers ask 

questions that required students to cite evidence and clearly explain their though processes. 

However, in 63% of class, teachers asked questions that required students to explain their thought 

processes or cite evidence, but not both. For example, in one class, the teacher asked, “Is there a 

deeper meaning to the poem?” However, the teachers did not ask students to include evidence from 

the poem in their response. In 63% of classes, teachers asked questions that were clear and 

scaffolded. In one class, the teacher asked scaffolded questions such as, “If you need three times as 

much yellow ribbon as red, what do we do to solve this problem? How many centimeters are in a 

meter? How can we use the conversion chart to find the answer? 

 

• Most teachers check for student understanding and provide specific academic feedback. In 75% of 

observed classes (n=8), teachers conducted one or more checks for understanding that yielded useful 

information at key points throughout the lesson. In some classes, teachers annotated the lesson 

objectives, circulated the room as students completed assignments, or randomly selected students to 

answer questions whether or not their hands were raised. In only 38% of classes, did teachers provide 

specific academic feedback to communicate current progress and next steps to move forward. In most 

classes, teachers provided general feedback that did not clarify next steps to move forward. For 

example, in one class, the teacher provided feedback on how students should draw a number line but 

did not elaborate on how to use the number line. 

 

• Some teachers facilitate student-to-student interaction and academic talk. In only 38% of observed 

classes (n=8), did teachers provide multiple or extended opportunities for student-to-student 

interactions. In most classes, teachers provided no opportunity for student-to-student interaction. 

For example, in one class, the teacher facilitated a whole group lesson during the whole observation 

with no opportunity for student-to-student interaction. Additionally, in only 38% of student-to-

student interactions, were students engaged in discussions with their peers to make meaning of the 

content or deepen their understanding. In most classes, students did not engage in discussions with 

their peers to make meaning of content or deepen their understanding.  Finally, in 50% of classes, 

students used academic talk, and when necessary teachers consistently and appropriately supported 

students in speaking academically. For example, in some classes, students used vocabulary or 

terminology related to the content.   
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• Teachers implement routines to maximize instructional time. In 100% of observed classes (n=8), 

students were idle for less than two minutes while waiting for the teacher. Teachers had materials 

arranged and were prepared to teach. In 88% of classes, routines and procedures ran smoothly with 

minimal or no prompting from teachers. Teachers used strategies such as counting down, clapping, 

and a timer. Moreover, in most classes, students transitioned smoothly from one activity to another.  

 

• Teachers build a positive, learning-focused classroom culture. In 100% of classes observed (n=8), 

teacher-initiated interactions with students were positive and respectful. For instance, one teacher 

apologized to the students for making an error, while another teacher assisted a student who broke 

her glasses. In 100% of classes, student-initiated interactions with teachers were positive and 

respectful. Finally, in 100% of classes, student-to student interactions were positive and respectful. 

For example, students worked well together small groups.  

 

• Teachers reinforce positive behavior and redirect off-task or challenging behavior, when necessary. 

In 100% of classes observed (n=8), teachers promoted and/or reinforced positive behavior. For 

example, teachers generally commended students who were on task and completed their work. In 

75% of classes students were on-task and active participants in classwork and discussions. For 

example, in multiple classes, students raised their hands and were eager to participate. Finally, in 88% 

of classes, teachers addressed behavioral issues (if any) with minimal interruption (2 minutes or less) 

to instructional time. In most instances, teachers resolved behavioral concerns quickly.  

 

  

                                                           
2 Key action 1.4 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 
observations are twenty minutes in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.4: Teachers establish a classroom environment in which 
teaching and learning can occur. 2 

Highly Effective 
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Domain 2: Talented People 

 

• School leadership has created and implemented organizational structures for selection and retention 

across staffing positions that addresses student well-being and academic performance. According to 

school leadership and teachers, grades two through five are departmentalized; and in most cases all 

grades have two teachers. School leadership reported that the leadership team is comprised of a 

principal, assistant principal, and an Educational Associate (who supports math instruction).  Teachers 

confirmed the Educational Associate role and noted an ELA coach. Moreover, teachers shared that 

both positions require teaching experience and an ability to support teachers. School leadership and 

teachers reported that the school is a CASEL (the Collaborative for Academic, Social, and Emotional 

Learning) site and as such, hired a Wholeness Specialist who supports school climate and the 

socioemotional wellness of students and staff. School leadership noted a decrease in office referrals 

and suspensions since the Wholeness Specialist was brought onboard. As it relates to resource classes, 

school leadership and teachers reported physical education and library as well as theatre and art 

which are provided through a contractual partnership with WombWork Productions. School 

leadership and teachers also identified a social worker, psychologist, and speech pathologist as well 

as interns provided by Catholic Charities and SWCOS (University of Maryland, School of Social Work). 

A review of a roles and responsibility chart confirms these positions. School leadership shared that 

the school has been successful at retaining teachers by celebrating staff, providing leadership 

opportunities, offering stipends for summer work, and arranging teacher’s grade preference each 

year when possible. Teachers confirmed that they were provided an opportunity to share their 

preferred grade and role.  

 

• School leadership proactively recruits candidates using multiple stakeholders and a measure to assess 

each candidate’s qualifications in alignment with school needs. School leadership and teachers 

reported that teachers completed intent forms to provide insight on potential vacancies for the 

upcoming year. Both stakeholder groups also noted that the school registers a team to participate in 

the City Schools job fair and encourages teachers to make professional recommendations.  A review 

of an email confirms that the assistant principal participated in the teacher fair. As it relates to 

assessing qualifications, school leadership and teachers shared that teachers and parents facilitate 

the initial round of interviews and decide which candidates advance to a second interview with school 

leadership. A review of interview sign in sheets confirm that teachers and parents participated on the 

panel. Moreover, a review of interview questions reveals inquiries connected instructional experience 

and suitability. School leadership and teachers also shared that demonstration lessons are usually a 

part of the assessment process; however, staff hired this year did not facilitate a demonstration 

lesson.  

 

 

Key action 2.1:  The school implements systems to select and retain effective 

teachers and staff whose skills and beliefs meet the needs of the school. 
Effective 
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• School leadership ensures the implementation of mentoring/induction programs, when applicable to 

support the development of all new teachers and staff and monitors the program’s effectiveness. 

School leadership and teachers reported that the school has one teacher mentor who supports two 

early career teachers. Moreover, school leadership added that the mentor assists early career 

teachers with developing Student Learning Outcomes (SLOs) and preparing for formal observations. 

School leadership also shared that the mentor officially meets with mentees biweekly. A review of the 

September 25, 2018 mentor meeting agenda reveals topics such as lesson planning and best practices. 

Further, a review of a September 28, 2018 Mentor Record template reveals support for testing.  

Regarding oversight of the mentoring program, school leadership noted that the mentor serves on 

the Instructional Leadership Team (ILT), updates school leadership of the needs of early career 

teachers and uploads evidence of support on Learning Zone. Regarding, an induction for teachers new 

to the school, school leadership shared that new teachers receive a tour of the building and also work 

with the mentor. However, no other stakeholder groups confirmed an induction program.  

 

 

 

• School leadership reinforces performance expectations for all staff and allocates time to support staff 

in meeting those expectations. School leadership shared that performance evaluation system was 

shared with teachers in September. Teachers reported that teachers participated in an Initial Planning 

Conferences (IPCs). School leadership confirmed the conferences and added that Individual 

Development Plans (IDPs), end of year (EOY) data, attendance, and Student Learning Outcomes (SLOs) 

were discussed. In preparation for the initial formal evaluation, school leadership and teachers 

reported that pre-conference meetings were scheduled and served as opportunities to discuss the 

observation lesson, Instructional Framework, and expectations. School leadership and teachers also 

shared that post conferences occurred to discuss evidence such as pictures and notes, ratings per the 

Instructional Framework, feedback, and next steps. A review of one completed formal evaluation form 

revealed feedback related to Teach key actions such as  connected learning objectives to previous and 

future learning targets and asking more open-ended questions. Additionally, school leadership shared 

that teacher responsibilities and expectations are communicated through the environment checklist, 

staff handbook, and faculty meetings. A review of the staff handbook provides expectations on topics 

such as classroom management, collaborative planning sessions and the code of conduct. A review of 

the environment checklist confirmed a focus on look fors such as word walls, student work, and 

classroom layout.   

 

 

 

 

Key action 2.2:  The school makes full use of the evaluation system to 
develop faculty and staff capacity through school-wide reflection and 
professional development and to hold them accountable for performance. 

Effective 
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• School leadership uses multiple methods to provide timely support and interventions to struggling 

teachers and staff as indicated by data and/or informal or formal observations. School leadership and 

teachers reported that struggling teachers are identified through informal observations, feedback 

from families, and input at collaborative planning meetings. School leadership added that informal 

observations help to determine which teachers are truly in need of support versus those who are just 

non-compliant. According to school leadership and teachers, supports for struggling teachers include 

peer observations, modeling, viewing instructional videos (i.e. Google Classroom), aid from academic 

content liaisons, and assistance from ELA and math coaches. A review of collaborative planning 

meeting agendas, which are facilitated by instructional coaches, confirm the use of Google Classroom 

and other aids. A review of a support plan for one teacher reveals a focus on lesson planning, 

classroom management, and pacing of literacy lessons. Moreover, a series of communication 

between school leadership and a teacher addressed topics such as PBIS, small group instruction, and 

increasing student engagement. Lastly, school leadership and teachers shared that there are no 

teachers currently on Performance Improvement Plans. 

 

• School leadership engages all staff in differentiated professional development based on identified 

needs and in alignment with school’s instruction vision. School leadership reported that the 

instructional vision includes communicated lesson objectives, students demonstrating their 

understanding of content, and tracking data via word walls. Teachers added student engagement, 

differentiation through flexible student groups, accountable talk, and scaffolds such as process charts. 

School leadership shared that professional development topics are derived from observations, data 

analysis and teacher surveys (which are administered in collaborative planning meetings). School 

leadership and teachers reported that professional development topics include student wholeness, 

Do the Math, SPIRE and PBIS. A review of an agenda for the August 28-30, 2018 professional 

development sessions confirms these topics. School leadership also shared that teachers participate 

in Wit and Wisdom training. A review of collaborative planning agendas confirms topics on Wit and 

Wisdom as well as Fundations. Moreover, teachers reported that they are encouraged to read articles 

on best practices and educational pedagogy. Lastly, school leadership and teachers noted 

opportunities for differentiated professional development whether through one-on-one specific 

supports or by content. A review of professional development plan shows notes related to reviewing 

student work in ELA and math confirms differentiated professional development sessions.  
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Domain 3: Vision and Engagement  

 

• The school creates communication systems so that the school community shares a clear 

understanding of, and commitment to, the school mission, vision, and values, including a clear 

understanding of strategic goals and initiatives that support high student achievement. School 

leadership reported that the school values a safe learning environment and believes that all students 

can learn. School leadership also highlighted the importance of including family and community. 

Teachers shared that the mission involves a commitment to the social, physical, and emotional 

development of students through rigorous instruction. Families added that the school emphasizes 

student wholeness and nurturing responsible students who are prepared for the future. Student 

shared that the mission supports academic growth, respect for teachers and peers, preparation for 

college and career, and including families.  School leadership reported that the mission and vision is 

articulated through professional development opportunities, collaborative planning meetings, 

rigorous curricular programming, and school events such as science night. Teachers noted initiatives 

such as STAR- S (safe) T (on task) A (great attitude) R (responsible) small group instruction and 

interventions (i.e. Do the Math and SPIRE). Students confirmed the use of small group instruction and 

added the student wholeness program. Parents also mentioned the student wholeness room as an 

initiative aligned to the school’s mission and vision. Regarding communication of the mission and 

vision, stakeholder noted that it is posted throughout the building, shared over the announcements, 

discussed at the Back to School Night, School Family Council and Partnership Meetings, and available 

on the school’s website. A review of the Back to School Night PowerPoint agenda confirms the mission 

and vision as a topic.  A review of the staff handbook reveals the vision as, “The New Steuart Hill 

Academic Academy is committed to the academic, social, and emotional development of all students 

to promote achievement and academic growth. We believe that through the implementation of an 

instructional program that is rigorous, engages students, and provides developmentally appropriate 

interventions, students will be led to academic success. Parents are a key stakeholder in the academic 

development of students. Therefore, we are diligent in working with parents and the community in 

order to reach our goals of academic excellence.” The staff handbook also reveals the mission as, “The 

New Steuart Hill Academic Academy is committed to providing an environment which is safe, clean, 

and orderly whereas teaching and learning takes place every day in an orderly manner. We believe in 

providing quality instruction and support that reaches all students and address their academic and 

behavioral needs which will heighten student achievement. We will utilize proactive system approach 

for creating and maintaining a safe and an effective learning environment. We will offer training and 

resources for that will keep the school community abreast of the current research related to increased 

student engagement, encouraging positive academic behaviors and strategies to increase student 

achievement.”  

 

Key action 3.1:  The school has a clear vision and mission that promotes a 

student-centered learning environment that reflects, celebrates, and 

embraces student, staff, and community diversity.  

Effective 
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• School leadership ensures that the school’s programs are aligned with the school’s mission and vision, 

incorporate skills for 21st century success, and are culturally relevant.  Regarding 21st century success, 

school leadership, teachers, staff and students reported access to technology such as laptop carts, 

online programs (i.e. Zearn and iReady), and interactive whiteboards to facilitate instruction. School 

leadership, teacher and staff also noted that the Wit and Wisdom curriculum exposes students to 

Socratic Seminar which encourages students to critical thinking skills. School leadership shared  that 

students collaborated to develop college and career projects and participate in turn and talk 

opportunities in the classroom. Staff added the student wholeness room which helps students to 

address social skills such as student voice and collaboration. Staff also noted that the school is 

planning to develop a Student Government Association later in the school year. Regarding exposure 

to cultural diversity, school leadership, staff, parents, and students reported that the school has 

presented opportunities for students to learn more about college and careers such as Career Day (an 

American Education Week event) and projects associated with college. Families also reported their 

excitement that college and careers were even discussed in kindergarten classes. School leadership, 

teachers and staff mentioned that students go on field trips to places such as Capitol Hill (Washington 

D. C.), the Maryland Science Center and Port Discovery. Moreover, teachers discussed the diversity of 

their school community which is comprised of different nationalities and languages. School leadership 

and staff added that the partnership with Saint Peter’s Adult Learning Center exposes students to 

people with disabilities and encourages empathy and understanding. Parents and Community 

Partners noted WombWork which provides opportunities for students to learn of African-based art.  

 

• The school implements and monitors school protocols that create an environment where students, 

staff, and families feel welcomed and safe.  Regarding a welcoming environment, school leadership, 

teachers, and parents shared that visitors are greeted when they enter the building. School leadership 

added that a station was erected at the front entrance and Saint Peter’s Adult Learning Center has 

provided volunteers to serve as greeters. Teachers added that the building has been updated to 

include fresh carpeting, a mural, and a repainted auditorium. Families shared that the school has a 

parent room. Students noted that the school hosts family events and encourages families to 

chaperone field trips. Community partners noted that school leadership attends community 

meetings, listens to partners, and is committed to addressing the needs of families. As it relates to a 

physically safety, all stakeholders reported feeling physically safe. School leadership and teachers 

shared that temporary employees are stationed at the front entrance and teachers have supervision 

posts during dismissal. Families confirmed that school leadership is outside with students during 

arrival and dismissal. School leadership also reported that the school conducts drills, classroom doors 

lock, and cameras are available throughout the building. Students confirmed the school drills and 

added reported a visitor’s policy. Students also shared that staff and teachers protect them. A review 

of the Staff Handbook reveals information on topics such as school drills/codes and the visitor’s policy. 

All stakeholders shared that they feel comfortable confiding in someone about concerns and noted 

that bullying is not a problem at the school. Regarding oversight of a welcoming and safe environment, 

school leadership and teachers shared that the cameras allow for monitoring of the building. School 

leadership and teachers also reported that the school has a Safety Committee that ensures that safety 
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concerns are addressed. A review of a September 25, 2018 Safety Committee meeting agenda 

confirms topics on precautions at the main entrance, student safety, parent identification, and smoke 

detectors for families.  

 

 

 

• The school employs a variety of regular communication systems with families about school-wide and 

individual student progress. Teachers, staff, and students reported that information is communicated 

through methods such as ParentLink, flyers, take home folders, bulletin boards, Remind app, social 

media, and announcements. School leadership confirmed many of these methods and added that 

information is also shared at school events and through word-of-mouth. School leadership and 

teachers shared that topics communicated schoolwide include American Education Week, Back to 

School Night, Award Ceremonies, and Thanksgiving celebrations. A review of a Back to School Night 

flyer confirms communication of this event. Regarding communication of individual student progress, 

school leadership noted that teachers maintain communication logs and are required to make a 

number of positive phone calls to homes. A review of the staff handbook reveals information on the 

use of communication logs and Parent Portal. Teachers stated that topics communicated to individual 

families include attendance, academic progress, opportunities to support learning at home, and 

parent concerns.  

 

• The school build strong relationships with community stakeholders and leverage resources to meet 

the needs of students and the school. School leadership reported that families and community 

partners are invited to PBIS (Positive Behavior Interventions and Supports) events. Community 

Partners noted that school leadership attends community events. School leadership, teachers, staff, 

families and students reported that families volunteer in varied capacities such as cafeteria, office, 

classroom support. Families added that families assisted with the Thanksgiving giveaway, picture day 

and support school safety as greeters and hall monitors. A review of the October 4, 2018 Parent 

Teacher Organization meeting agenda reveals a topic on volunteer opportunities. Regarding 

community partnerships, school leadership listed partners such as Bon Secour (financial 

contributions), WombWork Production (art integration), Gallery Church (teacher appreciation gifts), 

Literacy Connection Daycare (before and aftercare services), University of Maryland (social worker 

interns and mentors), Southwest Partnership (a conglomerate of local businesses that provides a 

variety of supports), Union Square (beautification projects and donations) Baltimore City Police 

Department (donations and support at school events) and NewFit Kids (physical wellness). A review 

of the staff handbook confirms these partnerships and more.  

 

 

Key action 3.2:  The school cultivates and sustains open communication and 

decision-making opportunities with families and the community. 
Effective 
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• The school provides a variety of opportunities for families to participate in, or provide feedback on, 

appropriate school-wide decisions and improvement efforts. School leadership teachers, staff, and 

community partners reported that the school has a School Family Council (SFC). A review of the Staff 

Handbook reveals that SFC meets on the third Thursday of the month. School leadership and teachers 

noted that the SFC is made aware of progress toward School Performance Plan goals and school 

committees are mandated to (attendance, PBIS, achievement, hospitality, safety, data and ILT) report 

out at the SFC meetings. A review of SFC meeting documents from October 29, 2018 and November 

29, 2018 meetings reveal topics on the school’s budget, assessments, Gifted and Advanced Learning, 

and attendance.  School leadership, teachers, staff, community partners and families also noted a 

Parent Teacher Organization (PTO) which meets monthly. According to school leadership, the PTO 

facilitates fundraising events. Families added that the PTO is an opportunity to share their concerns 

and make recommendations on things can be done differently.  A review of PTO agendas from 

October 4, 2018 and November 8, 2018 reveals topics such as assessments, attendance, parent 

resources, school events, and voting. Moreover, school leadership and community partners reported 

that the school hosts quarterly community meetings to discuss resources. Regarding opportunities 

where family and community partner feedback was implemented, school leadership shared that 

meeting times were adjusted and an afterschool program was developed in response to family 

feedback. Teachers confirmed the adjustment of meeting times and noted increased parent 

attendance. Teachers also shared that families provided input on the school budget and as a result 

additional iReady materials were purchased.  

 

 

 

• School leadership establishes multiple tools and routines for frequent and timely communication with 

teachers and staff members regarding policies, progress, and school culture.  School leadership 

reported that some teachers worked with school leadership over the summer to update the school’s 

handbook which covers expectations for staff. School leadership and teacher also noted 

communication through weekly grams, staff meetings, and emails. A review of weekly grams confirms 

that kudos, assessment dates, and resources are shared with staff. Moreover, a review of a November 

13, 2018 email from school leadership to teachers reveals that information regarding weekly math 

updates were shared. School leadership added that read receipts are attached to confirm that emails 

are read by teachers. Finally, teachers added that information is also shared at staff meetings and 

during morning and afternoon announcements.  

 

 

 

Key action 3.3:  The climate and culture of the school creates a welcoming 

learning environment that meets the academic, social, and emotional needs 

of each student.  

Effective 
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• School leadership establishes structures to recognize and celebrate student and staff achievements 

and value. School leadership, teachers and students reported that students are celebrated during 

weekly PBIS celebration which may include pizza parties and movie events. Staff confirmed PBIS 

celebrations and added that students are “caught doing something good.” Teachers, parents, and 

students reported that the school hosts quarterly award ceremonies where students are 

acknowledged for honor roll, academic improvements, behavior, leadership, attendance, and 

citizenship. A review of a flyer for American Education Week reveals communication of the first 

quarter award ceremony. School leadership confirmed the ceremonies and noted lunch bunch (where 

students eat lunch with their teachers) and field trips. Community Partners and teachers also shared 

that the school highlights students during school events such as the Harvest Show, Valentine’s Day 

dance, and holiday parties (where students received gifts). Parents and students added that students 

participate in daily announcements, earn Class Dojo point to redeem at the school store, and receive 

compliments from teachers. Regarding the celebration of teachers and staff, school leadership and 

teachers shared that teachers are acknowledged as teacher of the month which may include 

incentives such as a parking space, gift certificate, or additional planning periods. A review of the 

Teacher of the Month rubric confirms this celebration. Both stakeholder groups also noted the heart 

beat award (which is awarded to a staff member who goes above and beyond the call of duty), kudos, 

and faculty meeting events such as opening and closing rituals and raffles as celebrations for teachers. 

A review of the weekly grams confirm that kudos are provided to staff. Teachers added that faculty 

meetings have themes and sometimes includes food such as Thanksgiving dinner.  Teachers also 

shared that each staff member received cards that included individualized statements of appreciation. 

School leadership and teachers shared that teachers participated in a “Sip and Paint” event in the 

student wholeness room.  

 

• The school develops proactive systems that support individual students’ social, emotional, and 

socioeconomic needs. School leadership reported that the school is a CASEL site and has developing 

systems to address student wholeness. A review of district documentation confirms the school as a 

Socioemotional Intensive site. School leadership, teachers, staff, parents, and students reported that 

the school has a student wholeness specialist who manages the student wholeness room and shares 

coping strategies with teachers during the faculty meetings. A review of a faculty meeting PowerPoint 

presentation confirms information CASEL practices and student wholeness. Teachers and staff 

reported the clinical supports provided by Catholic Charities which host small groups, lunch bunches, 

and family services. School leadership confirmed this support and added that GAL students are 

mentored by University of Maryland medical students. Teachers, students, and community partners 

stated that WombWork teaches students about character and virtue through African songs and 

poems. Parents shared that the school also provides grief counseling for students who may have lost 

family members. As it relates to socioeconomic supports, school leadership and teachers reported 

uniforms, food distribution, school supplies, and clothing such as coats.  Parents confirmed many of 

these resources and added parents are also provided access to GED programming and information on 

employment and homeownership. School leadership, teachers and students reported that the school 

hosted a Thanksgiving Dinner for the community and shared that thanksgiving baskets were provided 
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to families. All stakeholder groups mentioned resources for homeless families such as transportation. 

Regarding the communication of available resources, school leadership and teachers noted flyers, 

ParentLink, face-to-face conversations, and community outreach.   
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Domain 4: Strategic and Professional Management 

 

• School leadership collaborates with multiple stakeholders to establish and communicate measurable 

goals for the improvement of student learning; however, some stakeholders are still unclear of goals. 

School leadership reported that the Instructional Leadership Team analyzed PARCC data at the start 

of the school year and established goals to 1) increase the number of students earning 4 or 5 on the 

PARCC English-Language Art assessment by 10%, 2) increase the number of students earning 4 or 5 

on the PARCC Math assessment by 5%, and 3) decrease chronic absenteeism by 9%. School leadership 

added that ILT members shared the goals with their grade level teams. School leadership also noted 

that the goals were communicated at Back to School Night, the Community Partners Meeting, and 

during the staff meeting. School leadership also shared that teachers on the ILT are responsible for 

communicating schoolwide goals with their grade level team. Most teachers were generally aware of 

literacy and math goals related to PARCC as well as an attendance goal; however some teachers were 

unaware of specific percentages. Teachers confirmed that the goals are posted and were shared in 

staff and team meetings.     

 

• School leadership collaborates with staff to develop and communicate strategies that are aligned to 

school goals. School leadership and teachers reported that strategies are developed by the 

Instructional Leadership Team and shared in staff meetings and academic planning meetings for 

teacher feedback and input. School leadership noted differentiated instruction through small groups, 

graphic organizers, chunking, and online programs. Teachers confirmed small group instruction and 

added data walls and iReady resources as academic strategies. Regarding strategies related to 

attendance, school leadership reported an attendance protocol for teachers and an Attendance Team 

that facilitates home visits, calls students’ homes, provides attendance reports, and coordinates 

attendance incentives. Community Partners confirmed incentives for attendance. School leadership 

also shared that expectations for student attendance is also communicated in the staff handbook. 

Teachers confirmed that the Attendance Team calls students’ homes and added that students are 

referred to the Student Support Team if attendance issues are persistent. Finally, teachers noted that 

academic and attendance strategies were discussed in ILT and staff meetings.  

 

• School leadership and all staff participate in regular analysis of school-wide data and instructional 

practices to monitor progress toward goals and plan to revisiting and adjusting action plans as needed.  

School leadership and teachers reported that school-wide data is discussed in Instructional Leadership 

Team meetings and is subsequently shared in staff and academic planning meetings for staff input. A 

review of the September 24, 2018 ILT meeting agenda confirms topics on the analysis of PARCC data. 

School leadership and teachers also confirmed discussions on PARCC and added that BOY (beginning 

of year) iReady data was analyzed.  Moreover, a review of the several academic planning meeting 

agendas note, “ILT Meetings” where topics discussed in the Instructional Leadership Meetings are 

Key action 4.1:  The school manages progress towards clear goals through a 

cycle of planning, action, assessment, and adjustment. 
Effective 
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shared in academic planning meetings. School leadership also reported that the Attendance Team 

reviews chronically absent reports. Teachers shared that attendance data is communicated daily.  

Teachers added that no adjustments have been made to school goals or strategies. School leadership 

added that School Performance goals and strategies will be revisited in January 2019. 

  

 

 

• Budget distributions and resource allocations are aligned to school goals and priorities that support 

equitable learning environments. Teachers and community partners reported that the school budget 

was shared with the community at a School Family Council meeting. Teachers added that teachers 

provided feedback which prompted the purchase of headphones for classes. Community partners 

reported that budget goals included a Student Wholeness Specialist and attendance supports. A 

review of the staff roster confirms the addition of a Student Wholeness Specialist and an attendance 

monitor. School leadership confirmed the budget meetings and added that resources such as Wit and 

Wisdom, SPIRE and Do the Math were purchased. Teachers added iReady materials and the 

WombWorks Production program. A review of a September 25, 2018 quote issued by Curriculum 

Associates LLC confirms the purchase of iReady materials. School leadership, teachers and community 

partners also noted students have more access to computers in classrooms this year. School 

leadership and teachers added that teachers can request classroom supplies by emailing the lead for 

materials. Lastly, teachers shared the resources are equitable across grades and content areas.  

 

• School leadership uses distributive leadership to strategically empower staff to take ownership of 

essential responsibilities and decisions and holds staff accountable.  School leadership and teachers 

reported that teachers serve on and chair school committees. A review of the committee sign-up 

sheet reveals committees for Climate/PBIS, Achievement, Parent Relations, Attendance, Hospitality, 

Fundraising and School Safety. School leadership noted that each committee has specified roles and 

responsibilities to ensure that teachers are aware of the level of commitment. School leadership and 

teachers also shared that committee chairs are responsible for providing committee notes to school 

leadership. Moreover, school leadership shared that committee chairs are required to report out to 

the School Family Council. Both stakeholder groups reported that teachers also serve on the 

Instructional Leadership Team (ILT). School leadership shared that teachers selected for the ILT have 

demonstrated knowledge of content and have successful informal observation results. Lastly, school 

leadership and teachers reported that teachers facilitate professional development sessions and lead 

meetings.  

 

 

 

Key action 4.2:  The school allocates and deploys the resources of time, human 

capital, and funding to address the priority growth goals for student 

achievement. 

Effective 
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• School leadership leverages common staff time to focus on professional learning and collaboration in 

support of student achievement. School leadership reported that the instructional schedule was 

modified to increase academic planning meetings from 45 minutes to 60 minutes. School leadership 

and teachers reported that teachers participate in academic planning meetings at least once per week 

by content. Both stakeholder groups also shared that academic planning meetings are used to cover 

topics such as unpacking standards, Google Classroom, and student engagement. A review of a 

September 7, 2018 academic planning meeting agenda confirms topics on Google Classroom, Wit and 

Wisdom, and Fundations. Further, a review of an October 5, 2018 academic planning meeting agenda 

confirms topics such as action planning, differentiation, and analyzing student work. Additionally, 

school leadership noted that teachers are provided opportunities for monthly grade level meetings 

and time to discuss science content on Fridays.  Regarding oversight of common staff time, school 

leadership and teachers reported that school leadership participates in meetings and review meeting 

notes.  
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Performance Level Rubric 

The SER team will use the following guidance to select a performance level for each key action. Note that 

the quality standard for each performance level is based upon: the extent to which the SER team finds 

multiple types3 and multiple sources4 of evidence AND the extent to which the SER team finds evidence 

of high levels of adoption and/or implementation of a practice or system. The SER team will also reflect 

on the Instructional Framework and School Leadership Framework in their analysis prior to assigning a 

rating for each key action. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Rating Performance 

Level 

Quality Standard  

1 Not Effective Evidence indicates that the key action is not a practice or system that has been 

adopted and/or implemented at the school, or the level of adoption/implementation 

does not improve the school’s effectiveness. 

2 Developing  Evidence indicates that the key action (including some indicators) is a practice or 

system that is emerging at the school, but that it has not yet been implemented at a 

level that has begun to improve the school’s effectiveness, OR that the impact of the 

key action on the effectiveness of the school cannot yet be fully determined. 

3 Effective Evidence indicates that the key action (including most indicators) is a practice or 

system that has been adopted at the school, and is implemented at a level that is 

improving the school’s effectiveness. 

4 Highly 

Effective 

Evidence indicates that the key action (including all indicators) is a practice or system 

that has been fully adopted at the school, and is implemented at a level that has had 

a strong, significant or sustainable impact on the school’s effectiveness. 

                                                           
3 “Multiple types of evidence” is defined as evidence collected from two or more of the following: document 
review, stakeholder focus groups; and classroom observations. 
4 “Multiple sources of evidence” is defined as evidence collected from three or more stakeholder focus groups; 
two or more documents; and/or evidence that a descriptor was documented in 75% or more of lessons observed 
at the time of the visit. 
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Extent to which SER Team Finds Evidence of High 

Levels of Adoption and/or Implementation  

Evidence Relating to Strength of 

Adoption/Implementation Key: 

Not Effective: 

Developing:     

Effective: 

Highly Effective:  

 

Effective:  

 

Highly Effective 
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Appendix A: Classroom Observation Data 
 
The classroom visit tool is aligned to Baltimore City Schools Instructional Framework. During each 

classroom visit, the observer collects evidence based on his/her observations and then determines 

whether the indicator was “evident”, “partially evident” or “not evident” for each of the 22 indicators. 

Below is the summary of the 8 classroom observations that were conducted.  

 

TEACH 1: Communicate Standards-Based Lesson Objectives  Evident 
Partially 
Evident 

Not 
Evident 

Communication of objective 
 

63% 38% 0% 

Learning activities and resources align with lesson objective 
 

88% 13% 0% 

TEACH 2: Present Content Clearly  Evident 
Partially 
Evident 

Not 
Evident 

Accurate, grade-level content  
 

88% 13% 0% 

Alternate presentation of content 
 

75% 0% 25% 

Emphasis of Key Points 
 

75% 13% 13% 

TEACH 3: Use Strategies and Tasks To Engage All Students In Rigorous 
Work  

Evident 
Partially 
Evident 

Not 
Evident 

Scaffolded and/or Differentiated Tasks 
 

50% 25% 25% 

Opportunities To Engage With Complex Texts and Tasks 
 

38% 25% 38% 

TEACH 4: Use Evidence-Dependent Questioning  Evident 
Partially 
Evident 

Not 
Evident 

Questions Requiring Justification 
 

0% 63% 38% 

Clear And Scaffolded Questions 
 

63% 13% 25% 

TEACH 5: Check For Understanding and Provide Specific, Academic 
Feedback    

Evident 
Partially 
Evident 

Not 
Evident 

Informative Checks for Understanding 75% 25% 0% 

Specific, Academic Feedback 38% 50% 13% 

TEACH 6: Facilitate Student-To-Student Interactions and Academic 
Talk    

Evident 
Partially 
Evident 

Not 
Evident 

Opportunities for student-to-student interaction 
 

38% 0% 63% 

Evidence-based discussions 
 

38% 0% 63% 

Student academic talk 
 

50% 13% 38% 

TEACH 7: Implement Routines To Maximize Instructional Time    Evident 
Partially 
Evident 

Not 
Evident 

Maximized instructional time  100% 0% 0% 

Smooth routines and procedures  88% 13% 0% 
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TEACH 8: Build A Positive, Learning-Focused Classroom Culture    Evident 
Partially 
Evident 

Not 
Evident 

Teacher-to-student interactions 100% 0% 0% 

Student-to-teacher interactions 100% 0% 0% 

Student-to-Student interactions 100% 0% 0% 

TEACH 9: Reinforce Positive Behavior, Redirect Off-Task Behavior, and 
De-escalate Challenging Behavior  

Evident 
Partially 
Evident 

Not 
Evident 

Reinforce positive behavior  100% 0% 0% 

Off-task behavior  75% 25% 0% 

Time impact of redirection/discipline or off-task behavior 88% 13% 0% 
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Appendix B: School Report Comments 

 
Domain 1: Highly Effective Instruction 

None 

 

 

Domain 2: Talented People 

None 

 

 

Domain 3: Vision and Engagement 

None 

 

 

Domain 4: Strategic and Professional Management 

None 
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Appendix C: SER Team Members 
 

The SER visit to the Steuart Hill Academic Academy was conducted on November 27-29, 2019 by a team 

of representatives from Baltimore City Public Schools. 

 

Reginald Trammell is a Program Evaluator II in the Office of Achievement and Accountability in Baltimore 

City Public Schools. Reginald began his career in education in 2000 as an elementary classroom teacher 

with Baltimore City Public Schools. After a decade of providing direct service to scholars, he transitioned 

to the Office of Teaching and Learning as the Education Associate for Elementary and Middle School 

Mathematics. In this role, he wrote curriculum, modelled instruction and facilitated professional 

development opportunities for math instructors. In 2011, Reginald continued to support Baltimore City 

Public Schools through the work of the Engagement Office. Here, he served as a Family and Community 

Engagement Specialist and subsequently secured the role as Parent Involvement Manager. His 

responsibilities included coordinating district-wide learning opportunities for school staff on engaging of 

families and community members and supporting the district’s Title I Parent Involvement Program. 

Reginald is currently earning his Administrator I Certificate to continue his mission of improving public 

education.   

Brianna Kaufman is the Manager for the School Effectiveness Reviews in the Office of Achievement and 

Accountability in Baltimore City Public Schools. Brianna began her career as an elementary art teacher in 

Bryan, TX. After obtaining her Master’s degree, she interned and worked at a number of art museums in 

the education department including the: Dallas Museum of Art, The National Gallery of Art in DC, and the 

Walters Art Museum. In 2008, Brianna made the shift from art education to general education reform as 

a Program Manager at the Fund for Educational Excellence. There she managed a grant from the Bill and 

Melinda Gates Foundation that focused on College and Career Readiness. Prior to joining OAA, Brianna 

worked as the College and Career Readiness Education Specialist for Baltimore City Public Schools. Brianna 

holds a Bachelor’s degree in elementary education from Texas Lutheran University, a Master’s degree in 

Art Education from University of North Texas, and a Master’s of Business Administration from Loyola 

University in Maryland.   

Monica Whippo is the Social Studies Specialist in the Office of Teaching and Learning in Baltimore City 

Public Schools. Prior to this role, she served as a teacher for six years at the Baltimore Polytechnic Institute. 

In addition to teaching U.S. History and AP U.S. History, she served as an AP Reader with CollegeBoard, 

and redesigned AP U.S. History curriculum when the exam was changed. Monica holds a Bachelor’s degree 

in History with Secondary Education Certificate from the University of Maryland, Baltimore County, and a 

Master’s degree in Leadership in Teaching with Administration I endorsement from Notre Dame of 

Maryland University. 

 


